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In relation to the implementation of Early Years Learning Framework (EYLF) Outcome 2.1, I used data to firstly, inform my 

understanding based on existing practices in the kindergarten (Department of Education, Employment and Workplace Relations 

[DEEWR], 2009). Then, I analysed its impact on the focus child. A significant barrier in this analysis was lack of consideration of the 

child’s developing bilingual social identity within the Blue Room community. In addition to fulfilment of political agendas, further 

reflection led me to uncover hegemonic intentions influenced by integration or assimilation of Alfarabi (pseudonym) (an Indonesian 

with developing English language capabilities) into the dominant discourse of the classroom which was dominated by native English 

speaking white Australians. While my intentions to help him build communication skills to function in that particular social context 

were in his best interests, they did not cater to the need for him to authentically ‘Belong’ in the broader community.  

The learning outcome promotes building children’s autonomy within a community through active participation. However, adhering to 

the National Quality Framework (NQF) (Australian Children’s Education and Care Quality Authority [ACECQA], n.d.) Standard 

Element 5.2.1 compelled me to take away his fundamental rights as a member of the community by overshadowing and forcing him 

to collaborate and give in to the dominant discourse in order to fit in. As the NQF philosophy stems from Eurocentric developmentalism 

theories, it does not take into account broader socio-cultural implications (Robinson & Diaz, 2006). Also, due to the politics of 

‘Belonging’, I misinterpreted the concept instead of viewing it as the development of identity through encounters of diversities and 

differences (Giugni, 2011).  

Social inclusion agenda aims to ‘build a stronger, fairer Australia ... in which all Australians feel valued and have the opportunity to 

participate fully in the life of our society’, (Wong & Turner, 2014). The ‘social inclusion’ I aimed to implement was based on 

normalisation which supported hegemonic power. Unfortunately, the critical feature of inclusion is that if implemented to avoid 

exclusion, which I did, it can conjure deeply held fears of ‘not belonging’ and the desire to ‘fit in’ leading to reinforcement of 
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powerlessness (Wong & Turner, 2014; Silver, 2010). As a result, Alfarabi felt even more ignored when he was part of the group only 

in the physical sense and had to follow directions or orders when told to be accepted. 

Similarly, people can ‘belong’ in many different ways and to many different objects or attachments – this is particularly relevant to 

bilingual children (Sumsion & Wong, 2011). Yuval-Davis (2006) suggests the importance of context when conceptualising ‘belonging’. 

Thus, in this case, my efforts need to be reframed to accommodate Alfarabi’s background rather than deem it irrelevant in the social 

setting of the kindergarten. Positioning Alfarabi as an ESL student individualised his identity, making me want to integrate him into 

the community. It was no different to what he was doing before when he used transactional means to make new friends. I should 

emphasise on acceptance of his bilingualism as a strength represented as a language of the Australian community instead of viewing 

him as deficient of something. 

Discursive and political use of language, power relations and equity issues arose in the multi-cultural multi-lingual kindergarten setting. 

Power imbalances between adults and children, adults and adults, and children and children, particularly in the context of cultural, 

racial, linguistic and social differences are acknowledged by adults as well as children (Taylor, 2007). Concerning the focus child, he 

was aware of the social dynamics. As a result, in the process of social construction of ‘himself’, he followed widely-accepted ways of 

communication modelled in the dominant language to meet the demands of the social context (Robinson & Diaz, 2006). However, 

Alfarabi was observed deferring to all the decisions made by the dominant boys’ group. I planned to foster collaboration with equal 

participation but he submitted himself to them and his marginalised identity was outcast. 

As structural changes occur in the Australian society due to immigration, the emergence of a new economy with a diverse cultural 

backdrop makes it critical for educators to establish equitable, socially just inclusive learning environments, especially during the 

formative years of schooling (Herbert, 2013). Globalisation is increasing the diversity in our classrooms; thus, current educative 

practices that negatively impact the minority need to be reviewed as their voices go unheard (Harper & Dunkerly, 2009). Therefore, 
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as a revision to my plan, I would make available opportunities for the use of his home language in play experiences with other bilingual 

children or educators and engage in bilingual programs. These could also include inviting Alfarabi’s parents to share cultural 

experiences through storytelling. In this process, all children start to respond to diversity with respect and become aware of fairness 

(DEEWR, 2009). 

Another aspect of the same political argument is related to NQF Standard Element 1.2.1, which relates to Intentional teaching 

(ACECQA, n.d.). My objective was to ensure children practice basic principles of working in a team but the stand-alone practice of 

intentional teaching strategy stopped Alfarabi from exercising his rights as a child – “children have the right to enjoy and practice their 

own culture, religion, and language without fear of persecution or discrimination; and their right to privacy, protection and autonomy” 

(United Nations, 1989).  It is true that the role of adults supporting children’s agency is complicated, so, there is a need for a 

comprehensive explanation of its application across contexts because it affects social and emotional wellbeing and that cannot be 

ignored (Ballet, Biggeri & Comim, 2011; Tisdall & Punch, 2012; Valentine, 2011).  

Petrowskyj (2010) and Carrington (2007) argue supporting diversity and providing equitable opportunities is to value children’s sense 

of belonging and being. ESL learners, children with disabilities and learning difficulties, are often marginalised based on assumptions 

of difference as deficit and acceptance of the role of class teachers for diversity as narrow (Conway, 2008). I believe these 

assumptions were prominent in my implementation plan as I emphasised equality (able to do as others do) rather than equity and 

shallow focus on need (help with social skills) rather than rights. One way to ensure equity in the future is through designing play 

spaces that accommodate his cultural and social interests. 

Children need to be given opportunities to practice their agency through active participation in the creation of their ‘becoming’ identities 

instead of growing into existing ones (Giugni, 2011, Taylor, 2007). Hence, for the educator, it is essential to support them with the 

creation of new shared understandings influenced by inclusive ways of thinking and knowing when to let go of ownership and control 
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(Kilderry, Nolan & Scott, 2016). In the future, I also plan to take into consideration the Universal Declaration on Cultural Diversity 

(2005), which encourages linguistic diversity and incorporates traditional pedagogies into the education process intending to preserve 

and make full sense of culturally appropriate methods of communication (UNESCO, 2009). 

Lastly, assessment of children’s abilities against this EYLF Learning Outcome is unfair and unjust if social dynamics are not 

considered. Learning needs to be examined from two perspectives, namely, the individual and the social environment the child 

‘belongs’ to, which is influenced by political, economic and societal factors (Buzzelli, 2018). Hence, exploration and examination of 

explicit and implicit assumptions embedded in policy is needed to ensure inclusion, social justice and equity as they ultimately impact 

children’s learning and development (Lea, 2013). 
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